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Abstract
This research project aims to identify the teacher’s gendered discourse inside physical
education classes and how such discourse may shape the gender behavior of first graders during
the observed P.E. classes. The research was carried out at a private school in Mosquera,
Cundinamarca, in 2016, with a mixed-sex group of 30 first graders, ranging from 6 to 7 years
old, whose physical education teacher is male. For collecting and analyzing data, I used
Feminist Post-Structuralist Discourse Analysis (FPDA). This methodology aims to identify
how speakers negotiate their gender identities, relationships and positions inside interwoven
discourses (Baxter, 2013). The observed classes were video-recorded, the teacher´s discourse
transcribed, and then analyzed under FPDA principles. The same procedure was done with the
observed behavior and discourse from the participant children, which was then contrasted with
the participant teachers’ gendered discourse in order to determine how the latter could shape
the first graders’ gender behavior during the class. Results on this study prove that teacher’s
gendered discourse does shape in different manners the way children behave in physical
education classes, as they negotiate, enact and reproduce their physical education teacher’s
gendered discourse.
Key words: gendered discourse, physical education classes, FPDA.
Resumen
Este proyecto de investigación busca identificar el discurso de género del docente de educación
física dentro de sus clases, a su vez, hallar cómo este discurso moldea el comportamiento de los
estudiantes de grado primero de primaria durante estas clases. La investigación fue llevada a
cabo en un colegio privado en el municipio de Mosquera, con un grupo mixto de 30 niños del
grado primero de primaria, entre 6 y 7 años de edad y un docente hombre de educación física,
en los meses de septiembre y noviembre del año 2016. Para la recolección y análisis de los
datos se usó la metodología de análisis del discurso feminista post-estructuralista, la cual busca
identificar la manera en que los hablantes negocian sus identidades, relaciones y su posición
dentro de los discursos. (Baxter, 2013). Usando esta metodología, el discurso del docente
participante en la investigación fue analizado y categorizado. Adicionalmente, el
comportamiento de los estudiantes participantes fue contrastado con el discurso de género del
docente para determinar si ese discurso está moldeando su comportamiento. Los resultados
presentados en este estudio muestran que el discurso de género del docente moldea la forma en
que los estudiantes se comportan durante las clases de educación física, ya que estos negocian,
representan y reproducen el discurso de género producido por el docente de educación física
durante estas clases.
Palabras clave: Discurso de género, clases de educación física, Análisis del discurso feminista
post-estructuralista.
Résumé
Ce projet de recherche vise à identifier les discours de l'enseignant de l'intérieur des classes
d'éducation physique et la manière dont ces formes de discours sur le comportement des élèves
pendant la classe. La recherche a été effectuée sur une école privée de Mosquera, avec 30
jeunes de la première année d'études, entre 6 et 7 ans et un professeur d'éducation physique,

entre septembre et novembre 2016. Pour la collecte et l'analyse des données j'ai utilisé l’analyse
du discours féministe post-structuraliste (ADFPS) Cette méthodologie vise à identifier
comment les orateurs négocient leurs identités, de relations et des positions à l'intérieur des
discours entrelacés (Baxter, 2013). En d'autres termes, l'ADFPS peut être utilisée comme une
approche d'analyse des discours et de voir comment les orateurs sont positionnés lors de
discours. En utilisant cette méthodologie, le discours de l'enseignant participant dans la
recherche a été analysé et classé. En outre, le comportement des élèves participants a été
contrasté avec le discours de genre de l'enseignant pour déterminer si ce discours développe
son comportement. Les résultats présentés dans cette étude montrent que le discours de genre
de l'enseignant moule la façon dont les étudiants se comportent pendent les classes d'éducation
physique, puisqu’ils négocient, représentent et reproduites le discours de genre produit par le
personnel enseignant de l'éducation physique pendent ces classes.
Mots clés : discours de genre, professeures et classes d’éducation physique, première année,
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Teacher’s Gendered Discourse in Physical Education Classes
Introduction
What is it to act like a boy or girl at school? Women and men have remarkable
differences in terms of acting, dressing, thinking, speaking, among other behaviors. Those
differences create a distinction between them, which can be noticeable in specific situations
such as dressing codes, TV-programs for these two audiences, defined colors for each of the
genders, and so on. That behavior can also be observed in discourses, speeches, and everyday
conversations. Inside those discourses, we can find social constructions that societies enact
about how a woman or a man should behave in specific contexts. Those behaviors are taught by
parents, teachers and leaders, and they may be different in each culture. As teachers and parents
are the ones who inherit those behaviors mostly, they have direct influence on how kids act in
different situations and places. A study in London states, “parenting is seen as the
overwhelming factor determining a child’s future” (Peters, 2012), while The Center for
Parenting Education1 indicates that teachers share this responsibility with parents. Thus, parents
and teachers have the duty of raising children, teach them how they should behave and what is
correct and incorrect inside the society. The language they use when correcting and teaching
may be determinative for the kids’ behavior in a future, as it builds up their thinking and acting
(Peters, 2012).
One of the places where kids learn and show their socially inherited behaviors is inside
the classroom. As teachers are the ones who are in charge of kids in the class, they contribute to
the construction of their identities through their different discourses (Castañeda-Peña, 2008).

1

http://centerforparentingeducation.org. In the responsibility and chores of teachers, this organization indicates
that parenting is also part of the big picture of teaching responsibilities with children, mostly in elementary
school. See characteristics of this responsibility by following the link.
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One of those discourses is the teachers’ gendered discourse. This particular discourse creates an
atmosphere of different behaviors in and out of the classroom. For example, sentences like “sit
like a girl”, “boys are really noisy”, “girls have to be quiet” seem to shape the behavior of the
kids in the classroom, making them act as the teacher discursively implies and not necessarily
as how they would prefer to act (Benwell & Stokoe, 2006). That change of attitude may make
students uncomfortable about how they act and what they may be in the future.
The research study presented in this article emerged during preliminary observations of
two first-graders’ classes in a private school; those classes seemed to display a type of
gendered discourse in the talk of the in-charge teacher, who is an experienced male Physical
Education teacher. The teacher used a particular discourse when talking to boys and girls. That
discourse was characterized by the teacher telling the boys and girls how to act according to
their gender. For example, the teacher told boys “¡Hable como varón!”, “los niños no lloran”;
and to girls “péinese como niña”, “usted parece un niño”. This type of discourse seems to
orient boys’ and girls’ behavior; for example, if a boy likes to talk “like a girl”, he may change
that because the teacher has already said to him “hable como varón”, or if a girl likes to play
rude with her classmates, she may change that behavior because her teacher has already said
that girls have to be “refined and polite”.
In those preliminary observations, I also noticed that a few girls seemed to have a likely
“masculine behavior”; for example, a girl was sitting with her legs open (closely consider being
a performance of masculinity), and the teacher told her “siéntese como una niña”. The girl
closed her legs and sat like a “good girl”. This is another example of the kids’ possible change
of behavior exposed from teachers’ gendered discourse (Benwell, B., & Stokoe, E. 2006).
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Another instance of teacher’s particular gendered discourse could be the different type
of interaction this teacher has with boys and girls. This interaction may be seen in class
activities, such as “girls will have more time for doing the activity” or “boys are going to give
advantage to girls” taking for granted that girls are weaker and need help to develop the class
activities. This type of interaction makes the gendered discourse stronger in the classroom; as a
result, the teacher seems to intensify such discourse with boys. As initially evident in the
preliminary observations, the gendered discourse seems to be present in most teacher’s
discourse, in and out of the classroom, making kids exposed to that discourse.
In consonance with the abovementioned situations, this research project aims to identify
and analyze teacher’s gendered discourse in Physical Education classes at a private school in
Mosquera, Cundinamarca. After the identifying exercise, this study seeks to examine the
manner in which that discourse shapes first graders’ gender behavior in the indicated class. I
selected Physical Education classes (PE from now on), as gender differentiations are more
remarkable in this subject than in other courses, since the teacher is constantly dividing
students according to their gender during the performance of activities. Despite my B.A is in
languages, I focused my study on the pedagogical field, as all teachers, no matter their area,
should be aware on how they are educating and empowering their students’ lives along with the
subject they are teaching, in this specific matter, through their pedagogical discourse. This
research considers teachers to be powerful inside the classroom, they not only teach a subject
but also how to behave in different situations in and out of the classroom through discourses
(Bernstein, 1999). Those discourses imply that teachers are possibly helping shape kids’
behavior, in this case, connected to gender issues. This study raises importance in the field of
teaching education since undergraduate language teachers are not only learning a language, but
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how to be teachers, which implies they should know that their classroom discourse may have a
direct impact on kids’ behavior, especially in gender issues.
Conceptual Framework
This study considers gendered discourse to be created from the multiplicity of meanings
that circulate within the society, such as personal, religious and inherited conceptions, which in
turn shape the individuals under concepts of masculinities and femininities (Castañeda, 2008).
According to this author, masculinities and femininities are specific actions or language for
each gender, but, they can be exercised by any of the genders. According to Paechter (2006a),
femininity refers to ways of “doing girl” in opposition and relation to masculinity, ways of
“doing boy” (as cited in Azzarito & Solmon, 2009). As an example, a woman can play soccer
(a sport mainly practiced by men which displays a type of masculinity) and keep being seen as
a female, or, a man can do gymnastics (a sport mainly practiced by women which displays a
type of femininity), and keep being seen as a male.
As kids spend most of their time at schools, this setting can be one of the places where
that gendered discourse can be evident at most, “Schools function as sites through which young
people form local communities of femininity and masculinity embodying and performing
physical culture (Paechter, 2006a)” (as cited in Azzarito & Solmon, 2009). This states that all
masculinities and femininities are reinforced in school, in this specific context, in PE classes,
being teachers the channels in which gendered discourse is spread in this social context by
means of their pedagogical discourse. Those masculinities and femininities normalize the way
in which people, in this case first graders, see and perform different sports during the PE
classes, “girls and/or boys might be encouraged and/or discouraged to engage in particular
physical activities by teachers’, families’, friends’, and peers’ views on the physical activities
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as “gender appropriate”” (Azzarito & Solmon, 2009). As stated, that specific gendered
discourse produced by the teacher will shape first grader’s thinking of “sports for girls” and
“sports for boys” and which one is appropriated for them to practice.
Teacher discourse usually works under pedagogical purposes. Bernstein (1999) defines
pedagogical discourse as: “a principle for appropriating other discourses and bringing them into
special relation with each other for the purposes of their selective transmission and acquisition”
(as cited in Clark, 2005, p. 4). This means that all pedagogical discourses come from social
aspects, which are adapted for being taught, having in mind the level and context of the
population that is going to receive such speech. Those discourses are designed as ways of
maintaining social order, in terms of gender, class and race, especially in classrooms, where
kids receive their first approach to the world, and society needs to keep them under social
lineaments (Clark, 2005). This construct is closely related to gendered discourse, as teachers
adapt such discourse to be used inside the classroom and manage kids’ behavior. "Teachers'
discourse makes kids perform dominant masculinities or femininities via their choice of topic,
focus on action, lack of hedging, competitive style, and use of taboo language... therefore, girls
and boys end up performing ideal femininities or masculinities" (Benwell, & Stokoe, 2006, p.
55). This statement confirms the fact that teacher’s gendered discourses influences the way kids
exercise masculinities and femininities inside PE classes, dividing them and creating gaps
between boys and girls activities. Examples of such discourse inside the classroom are “las
niñas tienen que comportarse como damas”, “a las niñas no se les pega ni con el pétalo de una
rosa”, “los caballeros deben hablar fuerte”, and similar expressions that teachers may use in
the classroom.
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This research will be developed within Physical Education classes (PE) since a,
“physical education is a site of the production, reproduction, and transformation of dominant
discourses produced in society” (Azzarito & Solmon, 2009, p. 175). In this type of classes,
gendered discourse can be found when teachers give instructions for the activities. Expressions
like “girls will run 5 minutes and boys 10 minutes”, or “boys will play soccer and girls will
jump the rope” are examples of the gendered discourse that can be evidenced on physical
education classes. Physical Education teachers can use these expressions in order to assign the
amount of work and the type of exercises that students of each gender are going to perform.
Additionally, students in preschool and first years of school are beginning to know and
understand the world in which they live, so they need to be shared with information about how
the world works. As the Colombian Ministry of Education (MEN) states:
Los niveles de preescolar y primaria, corresponden a las edades claves de la
maduración y el desarrollo del ser humano, la educación física en los niveles
preescolar y primaria deben ser atendidos como prioridad, pues de ella se generan
relaciones, que al tener como medio el movimiento corporal y el juego proporcionan
alternativas para experiencias pedagógicas con las diferentes áreas escolares. (p. 2324)
All this indicates that PE classes are not only used to tackle physical development and training,
but to help kids with their social and mental process. That is because, when doing PE, kids not
only exercise their bodies, they also train their brain.
In PE classes, teachers are in charge of teaching abilities to tackle situations in real life
and have students moving, since in this age they gain control and awareness of their own body,
according to Teixeira Costa et al. (2015). For these authors, physical education not only serves
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healthy proposes, but it helps kids to develop mental skills that benefit other cognitive areas,
like Math and Language. This premise postulates PE teachers to be not only in charge of
making kids move, but helping them on one side develop brain areas, which can be used in
other subjects, and on the other even construct their personality and behavior. Thus, first
graders are at an age when teachers’ gendered discourse can be easily absorbed and might
change their behavior, making kids eventually act as the teacher discursively implies (Azzarito
& Solmon, 2009).
Another key aspect is the first graders’ behavior. Taking into account the kids age, first
graders learn lots of things from the world and from people near them. As Baumrind (1967)
states, “the child’s energy level, their willingness to explore and master his environment, and
his self-control, sociability, and buoyancy are set not only by genetic structure but by his
parents” (p. 2). This means that parents are the ones who initially mold kids’ behavior at home,
and kids will imitate what their parents do; for example, girls will try to cook as mom, or boys
will try to drive a car as dad. In the same way, teachers are the ones who help shape kids’
behavior at school, and as this happens with parents, kids will enact their teachers’ discourses
and perform accordingly in and out the classroom.
Research Methodology
For this research study, Judith Baxter’s principles of Feminist Post-Structuralist
Discourse Analysis (FPDA) are going to be used, as they suit with the research interest of this
study. She defines FPDA as, “a feminist approach to analyzing the ways in which speakers
negotiate their identities, relationships and positions in the world according to the ways they are
located by interwoven discourses” (Baxter, 2013). She states that the aim of this research
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methodology is to observe and identify how discourses position women and men in different
contexts, and how people exchange those positions when interacting.
FPDA has a feminist approach, which looks to empower gender through interwoven
discourses. This research methodology does not see women as victims, rather, it proposes that
students of both sexes adopt multiple and often competing subject positions as speakers
(Baxter, 2013). FPDA thus aims to identify moments of women’s and men’s power inside class
discourses. As this research is aimed into identifying PE teacher’s gendered discourse, Baxter’s
methodology is then the most suitable for this research, as it allows identifying, categorizing
and analyzing the different discourses that the participant male PE teacher has with his firstgrade mixed-sex group of children. That gendered discourse can be enacted in terms of
indicated behaviors for male and female students, established relationships with them, students
taken-on positions in the PE class, and the shaping labor of the students’ behaviors regarding
gender issues.
This research project was developed at a private country school, located in Mosquera,
Cundinamarca, a town that is one hour far from Bogota. The school has kids from kindergarten
to elementary school, between 1 and 17 years old accordingly. The participant students in this
research study are 13 girls and 17 boys belonging to a first grade course. They are of 6 and 7
years old. The participant teacher is a male PE teacher, he is around 58 years old, and has been
working for the school for about two years.
Six PE sessions of the aforesaid teacher and students were observed and video-recorded.
Each session was in average 40 minutes long. Two months took the documentation of the six
sessions, exactly during September and October in 2016. I chose observations as it “offers an
investigator the opportunity to gather ‘live’ data from naturally occurring social situations. In
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this way, the researcher can look directly at what is taking place in situ rather than relying on
second-hand accounts” (Cohen, Manion, & Morrison, 2007, p. 180). Observations were videorecorded in order to capture the participant teacher’s gendered discourse and first graders’
behavior in the six PE sessions. These sessions were analyzed after the transcriptions of the
teacher’s discourse of gender and the accountability of the first-graders’ behavior resulted from
that discourse.
After the observations and analysis of videos, I interviewed the participant teacher and
the kids separately; the children were also interviewed separately by gender, females and males
apart. Neither the teacher or the first graders were informed in advance about the research
topic. These interviews used semi-structured open questions. I used interviews because,
The interview is a flexible tool for data collection, enabling multi-sensory channels to
be used: verbal, non-verbal, spoken and heard. The interviewer can press not only for
complete answers but also for responses about complex and deep issues. In short, the
interview is a powerful implement for researchers.” (Cohen, Manion, & Morrison, 2007,
p. 115)
By using the interviews, I collected information of the participant teacher’s explanations about
his gendered discourse during the recorded PE sessions, plus the explanations of behaviors and
reactions that the first-graders displayed in PE class when exposed to the participant teacher’s
gendered discourse throughout the observed session.
All the interviews were transcribed and analyzed under the four steps suggested by
Baxter (2016):
1. The first one is identify what discourses places one over the others during a long period
of time. That means that, after observing, I looked over the observation notes and
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transcriptions in order to recognize the different types of discourses that are happening
and determine how they are interwoven. As an example, when analyzing the participant
PE teacher’s discourse, all gender issues and expressions were highlighted, for
differentiating them from other possible discourses.
2. The second is how the terms are shifting on multiple locations (how, where, when). It
refers to identifying when that particular discourse is happening, how it is happening
and in what specific place it appears. In this project, the discourse can be evidenced on
teacher’s instructions (e.g. “vaya dígale que le amarre el zapato, ¿o le da pena con
ella?”) for exercises in physical education classes.
3. The third is how the shifting and location position people as powerful or powerless. It
aims at identifying how those discourses contest subjects when discourses are
happening, making emphasis on the relations of power (boys over girls or vice versa).
For this specific study, for instance, depending on the type of physical exercise, girls
were powerful over boys or the other way around, as in gymnastic and stretching classes
compared to basketball and obstacles classes.
4. The fourth is showing the discourses for more insights of how the discourses happen in
context for transformation. This statement points at “denotative” and “connotative”
levels (Baxter 2003) that refer to what is said (denotative) and the intention the speaker
has (connotative), as well as how that discourse is used for transforming a specific
situation. This stage was reached after the interview with the participant PE teacher, as
he was explaining what he wanted in his classes, that information was compared with
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his pedagogical discourse2 to state which transformations he is doing on kids’
behaviors.
Results
This study has four main results, which give response to the research objectives. The
two first results, “Teacher’s terms to refer to boys and girls” and “The teacher is not my father,
but he speaks as if he were” aim into identifying the teacher’s gendered discourse in PE classes.
The third and fourth results, “Teacher’s expectations for boys’ and girls’ behavior” and “For
girls, gender is not gendered, but for boys it is” look on detecting the manner in which such
gendered discourse affect first graders’ behavior in PE classes.
Result 1: Teacher’s terms to refer to boys and girls. In the observed sessions, it was
evident the difference between boys and girls inside the participant PE teacher’s discourse. One
of the differences inside his discourse was the use of specific words when referring to girls or
boys. For girls, he largely uses:
•

Señorita (10 times) when repeating instructions and calling attention.

•

Mamita (18 times) when is exasperated, for calling attention and giving instructions.

•

Señoritas (5 times) when calling for their attention.

•

Oiga (1 time) equally for calling attention.

•

Usted most of the time when calling for attention of one specific student.

•

High tone and fast speaking most of the class.

When talking to boys he generally uses:
•

2

Papito (10 times) when exasperated and correcting exercises.

Pedagogical discourse is understood as the discourse the teacher uses in his classes of physical education for
teaching, instructing and commanding contents, exercises and physical performance.
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•

Señores (3 times) when referring to the whole boys’ group.

•

Señor (2 times) when calling for their attention.

•

Oiga (9 times) equally for calling attention or correcting exercises.

•

“Usted” and “tú” mixed when calling for attention of a specific student.

•

Normal speed and normal tone when scolding and giving instructions.
These expressions are used by the participant PE teacher in specific contexts and

moments of the recorded sessions, especially when students are doing any physical exercise
commanded by the teacher or when they are misbehaving or doing the exercise on an
unexpected way. One of the reasons the participant PE teacher may have for using these
expressions is mainly because he does not know the names of his students and he wants to call
their attention quickly. For instance, he says to girls the expressions of “señorita, ¿hasta
cuándo?” or “duro mamita con ese balón”; and to boys “oiga papito, grave, toca que mejore”
or “a ver joven, ¿llegó a molestar?”
In the interview with the participant PE teacher, he explains that, “Esas palabras las
utilizo para identificar los géneros, el niño de la niña y por costumbre, también para que se
cree un ambiente de respeto y disciplina dentro del grupo”. This indicates that he uses these
terms to determine who is a girl and who is a boy, biologically speaking, and not bearing in
mind that gender does not specifically mean sex, but it is related to masculinities and
femininities students may exercise (Castañeda-Peña, 2008). The evidence thus shows that the
teacher’s gendered discourse is oriented towards shaping students’ recall of how a girl or a boy
should be addressed inside PE classes. Concerning first graders’ behavior resulted from the
abovementioned gendered discourse, the observations indicate that they are used to those
recalls, as particularly each gender, but not the other, turns their heads to the teacher as being
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out-called, stop what they are doing then listen to and do as the participant PE teacher says or
commands.
Result 2: The teacher is not my father, but he speaks as if he were. During the
observed PE sessions, the participant teacher corrects girls more times than boys when
performing exercises. Boys usually get scolded because of discipline issues. Expressions like
“¿las señoritas pudieron?”, “¿por qué corren tanto las niñas? ¡Igual que los niños!”, “¡abra
las piernas y baje!” are examples of how the participant PE teacher reprimands girls when
exercising. During the interview with the participant girls, I asked them about these words:
Q: ¿y cómo les da las instrucciones el profe? ¿Qué les dice?
A: O sea dice como si fuera, como si fuera nuestro papá y nos dijera algo…
Q: ¿y él las grita mucho?
A: ¡Sí! ¡A veces! Cuando nos portamos mal, cuando no hacemos caso…
Q: ¿y cómo regaña a las niñas?
A: Hey, hey señorita, usted no aprendió a amarrarse los zapatos, gritándonos, se va a
portar bien o… niñas porque no hacen nada de lo que digo…”
As evident in this excerpt of the interview with the girls, they are conscious of the teacher’s
yells at them because of their behavior and performance of exercises during the class. Most
girls’ reactions to such gendered discourse is to look at the teacher with open eyes and trying to
follow what he is saying.
On the other hand, when he has discipline issues with boys, the participant PE teacher
usually says to them: “si no va a trabajar ¡RETIRESE HERMANO!”, “OIGA JOVEN, ¿en qué
está usted?”, “PONGA ATENCION HERMANO, tome, explique usted el ejercicio”. Boys also
expressed what they think about this discourse in the respective interview with them:
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Q: ¿cómo les da las instrucciones el profe de educación física?
A: Duras, fuertes, nos regaña harto, estrictas
Q: ¿y por qué son estrictas y fuertes?
A: Porque es que él regaña muy duro, sus palabras son muy estrictas… es porque
nosotros nos portamos mal.
Equal to girls, the boys are also conscious that they get reprimanded because of their behavior
during the class. Their reaction when the teacher yells at them is to look at him and correct their
behavior, but just for a while, as the teacher must scold the same kid several times.
In the teacher’s interview, when asked about the manner in which he gives instructions
to kids, he states:
La experiencia me ha enseñado que las niñas son más exequibles al recibir órdenes y a
hacer la clase más disciplinada y con menos inconvenientes disciplinarios, en cambio
los chicos son un poco más reacios, les gusta tomar del pelo un poco más, entonces
manejo un poco más de fortaleza con ellos.
The participant PE teacher is in here giving explanations that he is aware of the manner in
which he is using his gendered discourse. He instructs boys and girls in different ways, and he
explains why. His explanation shows that there is a pattern of boys’ behaviors being different
from girls’ in PE classes. Most of the time, girls’ behavior is easier to manage, they do what
they are told and they do not create much trouble; whereas boys’ behavior is harder to control,
they act as they want, they do not follow instructions, and they get reprimanded because of
discipline several times in just one class.
Result 3: Teacher’s expectations for boys’ and girls’ behavior. During the observed
PE classes, the participant teacher wanted boys to be careful with girls, just because they are
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females and they have to be treated in a delicate way. In the interview with the participant PE
teacher, he explains this attitude:
Es una forma de enseñarles a ellos que las niñas son más suaves y que hay que
tratarlas con más suavidad… si tú ves cuando se ponen a jugar los niños y niñas, yo
hay veces les digo a ellos que tengan en cuenta que están jugando con niñas, tienen que
ser un poco más suaves… hago énfasis en esa parte, que las niñas, la parte femenina,
no porque sean más débiles, que no lo puedan hacer, sino que merecen cierto respeto y
consideración por el solo hecho de ser mujeres.
Under the magnifying glass of the FPDA, a misunderstanding of concepts can be evident. The
participant PE teacher talks about the “feminine part of girls”, which, for him, has to be
preserved, but “feminine” for him seems to be tied to sex3, meaning, all born girls should
exercise femininities, if not, they stop being girls just because they are not feminine. Another
issue evident in the previous excerpt is the perpetuation of discourses of power, as participant
PE teacher is teaching boys to treat girls softly, and to girls that they should be treated in that
way just because they were born girls and they “are fragile”. As FPDA states, when the teacher
uses such discourse, girls are being positioned as powerless to boys, as they should be careful
and take care of their femininities when performing exercises during the PE class.
In addition, boys are enacting such discourse when sharing with girls. This can be
evident in the following excerpt of the interview with them:
Q: ¿el profesor les ha dicho que todos los juegos son para niños y para niñas?
A: siiiii

3

As stated before, femininities and masculinities are attitudes, not sex-tied implications, each gender has. They
can be exercised by either gender (Castañeda-Peña, 2012).
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Q: o sea, son para los dos, o ¿hay alguno que sea solo para niños?
A1: sí hay uno, el futbol, ese es para niños…
A2: Nooo, existe el fútbol femenino
A1: sí, pero ese es más suave
The last response of the boys can be interpreted as the manner in which they have appropriated
a gender discourse of being soccer also for girls, but being played in a softer way by them, with
“less violence or strength” in comparison to boys. This type of discourse coming from the boys
can show how the participant PE teacher’s gendered discourse is likely molding their behavior
in class, in this specific circumstance, the behavior they have when interacting during games
with girls. This exact behavior is explained by the teacher in this way:
Realmente la parte que me gusta a mí es que los chicos aprendan que cuando están con
niños de sus mismas edades, de su misma rama masculina pueden comportarse con un
poco más de fortaleza, no rudeza sino fortaleza, de vigor en el desarrollo de su
actividad deportiva, y cuando están con niñas dosificar esa fuerza y mantener un
equilibrio de respeto sin dejar de tener un espíritu de lucha… El hecho de que uno se
enfrente a una mujer no quiere decir que la mujer sea más débil, lo que pasa es que hay
que manejar ciertos aspectos como con tacto, como con cierta lealtad, cierta suavidad
sin darle ventaja a la mujer…
It is imminent the participant PE teacher’s explanation that boys should treat girls in a softer
way; however, at the same time, he does not want girls to feel less able than boys when
performing exercises during the class. The teacher explains those concerns again in the
interview:
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Yo no quiero que una niña sienta que un chico le da cierta ventaja solo por el hecho de
ser mujer, porque tanto el niño como la niña tienen la misma capacidad de responder
ante un deporte, de responder ante un ejercicio físico, sino digamos es de que no se
causen lesiones por exceso de fuerza desmedida, es más por eso, por seguridad, porque
no haya una lesión.
Despite the teacher wanting a special treatment of boys with the girls, he thinks that boys and
girls have the same abilities to perform exercises during the PE classes. What he tries to
prevent is girls from suffering from any lesion because of overexertion when doing exercises.
Result 4: For girls, gender is not gendered, but for boys it is. In the observed
sessions, all activities were performed by both girls and boys. Nevertheless, I asked kids if
there are activities inside the PE classes which can only be performed by girls or boys
distinctively. I discovered that girls play and perform any exercise they want or is assigned, no
matter if people consider it to be a “masculine activity”. This was the girls’ answer:
Q: ¿hay juegos que sean solo para niños o para niñas?
A: ¡No!
Q: ¿o todos son para todos?
A: Sí, todos son para todos…
In opposition to girls, the boys do not do activities that they consider being only for girls. This
was their answer during the interview:
Q: ¿hay juegos que sean solo para niños o para niñas?
A: voleibol, los niños no juegan voleibol, solo las niñas… todos son para niños y para
niñas, a menos que nos diga el mister que los niños jueguen a un lado fútbol y las niñas
jueguen al otro lado basquetbol.
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This discourse delineates an evidence that boys are not willing to performing exercises which
they consider being only for girls, probably because it is considered by them to be a girly
exercise. During the participant PE teacher’s interview, he said all exercises are for both, girls
and boys, but he also explained that he would prefer women not to practice some exercises:
A: Ya no hay limitaciones realmente de deportes que se consideren de exclusividad
masculina, ahoritica todos los deportes están en las dos ramas, masculino y femenino…
en medida personal una hija, una nieta, a uno le gustaría que no jugara determinado
deporte, por su formación, porque conserve su, como su, su feminidad, y no sé, que uno
tal vez peque de arcaico, pero, hay cosas, ciertos deportes que hacen que la mujer se
vuelva como muy, como te digo, varonil, sería una forma de decirlo.
Q: ¿Cómo cuáles deportes?
A: “por ejemplo el futsal, este ha ganado muchísimo terreno femenino, es uno de los
deportes donde uno ve alto nivel en muchas cosas que a uno no le gustaría que viviera
una hija de uno o un familiar cercano… sin querer ser machista, pero hay algunas
niñas que hay que saberles manejar esa parte, porque se vuelven de una forma como
varonil, por ejemplo no estoy de acuerdo con el boxeo femenino, con el levantamiento
de pesas para las chicas, porque considero que deforma su parte, su cuerpo, y, no sé, se
ven como muy hombres.
Again, the teacher mistakenly seems to establish a direct relationship between sex and
femininities or masculinities. His responses point that women may lose their femininities if
they practice “male sports”, such as the ones he lists above. Inside PE classes, this participant
PE teacher does not divide students into sports, but he has strong beliefs about which sports are
better for girls’ bodies and attitudes.
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Discussion
For the first part of this discussion, I want to point to the teacher’s way of speaking with
the first graders. As mentioned above, the expressions that are used by the participant PE
teacher in specific contexts and moments of the recorded sessions are the terms he uses for
referring to boys and girls, especially when students are doing any physical exercise
commanded by the teacher or when they are misbehaving or doing the exercise in the wrong
way. During the interview, the teacher determined he uses these terms to nominate who is a girl
and who is a boy. Here, the misconception between gender and sex is evident, as the teacher
divides boys and girls biologically speaking, but, gender does not specifically mean sex, as it is
related to masculinities and femininities students may exercise in their lives (Castañeda-Peña,
2008). The interview and observations demonstrate that, the participant teacher has conceived
gender as sex, and he is sharing such discourse to the first graders, who are internalizing it for
the PE classes and possibly outside the class. Relevant questions about how gender takes part in
PE classes remain: what is the correct way to address to those kids? Are the teachers’
conceptions of gender, whichever they are, transportable into the kids’ mind to perform
gender? Are the students’ performances of gender only the result of teacher’s conceptions
about it? Or are they also developing their own conceptions from what is happening in the PE
classes? Further research is necessary to answer them. The scope of my study is insufficient to
state an answer to these aspects.
Another aspect to discuss is that the participant teacher wanted boys to be careful with
girls, just because they are females and they have to be treated in a delicate way. That is closely
related to how a woman should behave, as Walkerdine (1998) states on his study, girls are
constructed ideally as quiet, silent and well-behaved students. Boys are allowed to be playful
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and naughty (as cited in Castañeda, 2008). These statements corroborate the teacher’s thinking
of girls are “porcelain” and they should be treated as that, if not, their femininities will be lost.
But, “feminine” for the teacher seems to be tied to sex, meaning, all born girls should exercise
femininities, if not, they stop being girls just because they are not feminine and they may act
like men do (they exercise masculinities). It leaves a perspective that if girls do not exercise
femininities the only left is exercising masculinities, but, this is not the case of gender, as
gender is not only masculinities and femininities. According to Sandra Bem (1974) humans
exercise masculinities and femininities, but, a person can exercise both, without affecting their
biological implications, androgyny is another aspect of gender that the participant teacher has
not taken into account. As demonstrated, the misconception of the teacher with sex and gender
influences his pedagogical discourse, which he uses on his PE classes with the students.
However, one aspect that was not evident during the observed sessions or the interviews was
the teacher’s conception on how girls should treat boys. Do they have to be rude or soft with
them? Should they let boys lead the activities? Should they lead the activities the teacher
proposes? His discourse points to how boys should treat girls, but not the other way around.
On the other hand, the participant teacher is perpetuating discourses of power, as he is
teaching boys to treat girls softly, and to girls that they should be treated in that way just
because they were born girls and they “are fragile”. That discourse of power positions girls in a
powerless situation under boys, as girls may not be able to accomplish the exercises and sports
the teacher assigns for the PE class, as they are considered to be delicate. Girls have started to
enact such discourses inside the PE class. Curiously, in the observations I could notice that the
girls being seen powerless implies privileges (e.g. softer exercises, being treated delicately, less
demands), which are only guaranteed under the presence of boys and a male teacher. In other
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words, boys and the male teacher assurance girls’ privileges, which turn the powerless view of
girls into powerful beings when exercising and demanding for them.
As seen in the fourth result, the participant girls are willing to play and perform any
exercise they want or is assigned, no matter if people consider it to be a “masculine activity”.
As stated in another investigation by Azzarito et al., 2006, “girls are not simply oppressed, but
take up subjective positions by using gendered discourses in negotiating their participation in
physical activities in school physical education” (as cited in Azzarito & Solmon, 2009). In
other words, girls are able to negotiate those PE discourses and decide which one they are
going to exercise, as an example, participant girls in my study choose to practice “male” and
“female” sports, despite their teacher and peers considering those sports not to be for girls. It is
a counter discourse, going against what the teacher mandates for girls. In my point of view,
girls are building their own gendered discourse of what they think they should be and not what
the teacher thinks.
On the other hand, boys discourse evidences that they are not willing to perform
exercises which they consider being only for girls. They have internalized that is not a
masculine behavior, as their teacher and other peers have said to them (Azzarito & Solmon,
2009). These two findings prove that gendered discourse present in PE classes shapes the
manner in which first graders behave, as boys have decided not to play sports the teacher has
told “are for girls”. Nevertheless, girls have been taught with the same discourse, but, they took
their teacher’s gendered discourse and negotiated it, making them powerful over boys, as they
will perform any sport they want whenever they want. Participant teacher responses during the
interview point that women may lose their femininities if they practice “male sports”, which
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implies (for the participant teacher) women will stop being women (biologically) and they will
start being “males” just because they exercise masculinities.
This misconception, which has been repeated all over the results and discussion, may
come from a general understanding that people have about gender, commonly confused with
biological issues. This comprehension implies that if you were born as a woman, you will have
to enact only femininities, or masculinities if born as a man. The participant teacher displays
such understandings, which he has been teaching during his life to many boys and girls. Maybe
it is important to ask, are we teaching misconceptions of gender to our students? How have
they been constructed throughout our lives, and by whom?
Conclusion
This study has two main objectives, to identify the teacher’s gendered discourse in PE
classes and detect the manner in which such discourse shapes first graders behavior. As
demonstrated through FPDA in the six classes that were recorded and analyzed, inside the
pedagogical discourse of the participant teacher there are gender issues, such as girls should not
practice some sports, or boys should treat girls in a softer way. That type of discourse is
addressed as gendered discourse. Additionally, I found that the teacher’s gendered discourse is
shaping first grader’s behavior, as they are enacting what the teacher says, specially boys,
which have internalized that they should treat girls as they were “porcelain”. However, girls
have decided which issues of the gendered discourse they are going to enact, as for them
gender is not gendered. Additionally, the misconception between gender and sex is also present
all over the analyzed discourse, as the teacher states femininities are tied to sex, but, as
augmented before, femininities can be exercised by men or women, as they do not have
biological implications.
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The pedagogical suggestion points out to teachers reflections on which type of gender
discourse they are using to teach students; following this specific study, to consider which
gender aspects they are reproducing inside classrooms. This study is about PE classes in a
private school in Mosquera, but, in Colombia we need further investigations on gender inside
educational environments, as this is an essential topic on human life and it may help on
understanding many schoolers’ behaviors nowadays.
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